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Acknowledgment systems… 

 Promote a safe and welcoming climate 

 Reinforce school-wide expectations and rules 

 Increase positive staff/student interactions 

 Prompt adults to acknowledge appropriate behaviors 

 Foster intrinsic motivation and self-regulation 

 Have vicarious effects with benefits that may be long lasting 

 Increase on task behavior 
. 

Since you change people every day, make sure you change them for the better.                                                                                                          

–Aubrey C. Daniels 

 

Tiered Fidelity Inventory 

FEATURE 

Data Source Main Idea 

1.9 Feedback and Acknowledgement:  

A formal system (i.e., written set of procedures for 

specific behavior feedback that is [a] linked to 

school-wide expectations and [b] used across 

settings and within classrooms) is in place and used 

by at least 90% of a sample of staff and received by 

at least 50% of a sample of students.  

 Are students and staff interviewed at least 

once per year to see if they are receiving and 

distributing acknowledgements? 

 Are those acknowledgements linked to 

school-wide expectations? 

 Are they distributed across school settings? 

 Do at least 80% of students interviewed report 

receiving them? 

TFI Walkthrough 

Tool 

 

Documented 

procedures for 

acknowledgments 

Students will 

sustain positive 

behavior only if 

there are regular 

strategies for 

continuous re-

teaching and 

rewarding 

appropriate 

behavior.  Formal 

systems are 

easier for 

teachers/staff to 

implement. 

1.9 Feedback and Acknowledgement / Cultural Responsiveness TFI Companion* 

Teams involve students, families, and communities in the development and use of 

acknowledgement systems in order to create systems that are meaningful and authentic.  

School teams consider the culture of the students they serve when designing recognitions 

systems (e.g., opportunity to share success with friends).  In addition, teams and school staff 

understand that learning new skills requires additional reinforcement, particularly when 

habits are already formed (e.g., when teaching code-switching). *Milaney Leverson, Kent Smith, Kent 

McIntosh, Jennifer Rose, Sarah Pinkelman (Nov. 2016) PBIS Cultural Responsiveness Field Guide:  Resources for Trainers and Coaches.  PBIS 

OSEP Technical Assistance Center. 

http://www.pbis.org/school/equity-pbis 
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What is SELF-DETERMINATION THEORY?   
Ryan & Deci, 2000 

 
https://www.youtube.com/watch?v=3sRBBNkSXpY 

 

 
 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

For US

I can make nice 
things happen for 
people I care 
about and a 
wider group 
which I BELONG 
to

Just for ME

Nothing happens 
for anyone else

I cannot share this

H
ig

h

Lo
w

I was a part of 
determining my 
behaviors

I have choice and 
voice in the system

I am able to choose 
my tangibles that 
are attractive to me

I have no choice in 
what I do

I have not choice in 
what happens after

The tangible may 
not appeal to me

H
ig

h

Lo
w

I am getting specific 
feedback about my 
performance of a 
skill, and I feel like I 
am improving my 
performance of this 
skiils

I am not good at 
this and don't feel 
like I am getting any 
better, but hey, they 
are paying me LOTS 
so I do it (when 
they're watching)

H
ig

h

Lo
w

RELATEDNESS 

(Belonging) 

AUTONOMY 

(Choice) 

COMPETENCE 

 (Skill Acquisition) 

https://www.youtube.com/watch?v=3sRBBNkSXpY


Type of 

Motivation 

A-

Motivation 

Extrinsic Motivation 

(4 Subtypes) 

Intrinsic 

Motivation 
External  

Regulation 

Introjection Identification Integration 

Associated 

Processes 

Learned 

helplessness, 

Low perceived 

Competence, 

Non-relevance. 

Non-

intentionality 

Salience of 

rewards/ 

punishments, 

Compliance, 

Reactance 

 

 

Ego 

involvement, 

Focus on 

approval from 

self or others 

Conscious 

valuing of 

activity, 

Self-

endorsement 

of goals 

Hierarchical 

synthesis of 

goals,  

Congruence 

of values 

with wider 

group 

Fun, 

Interest, 

Enjoyment 

Locus of 

Control/ 

Regulation 

(Who is in 

charge?) 

 

IMPERSONAL 

 

EXTERNAL 

 

SOMEWHAT 

EXTERNAL 

 

SOMEWHAT 

INTERNAL 

 

INTERNAL 

 

INTERNAL 

 

 

 

 

 
 

 

 

 

 

 

Jennifer Payne APBS Conference 2016 – Hypothesized ways to design a whole school PBIS Encouragement 

System to facilitate internalization of regulation of behavior, based on SDT, Ryan & Deci 2010 

Regulatory Style Hypothesized thoughts and actions accompanying each (Jennifer Payne APBIS Conference 

2016) 

 

Typical 

Thoughts 

“I have no 

control and 

neither do you” 

or “no matter 

what I do, 

nothing 

changes” 

“I do this 

because 

someone or 

something is 

making me. 

As soon as 

that stops, I 

stop” 

“I am doing 

this because 

it’s important 

to someone I 

care about 

and I would 

like to please 

them” 

“I do this 

because I 

think it is 

important – 

my actions fit 

my own 

values” 

“I do this 

because the 

action is 

congruent 

with the 

values I share 

with a wider 

group, and 

will lead to 

things 

happening to 

benefit that 

group” 

“I do this 

because it is 

fun/enjoyable” 

Examples Someone 

refusing to vote 

because “it 

doesn’t matter 

– all politicians 

are the same” 

Someone 

working a job 

they don’t 

really like 

because it 

pays well 

Washing your 

partner’s car 

because you 

know they 

love a clean 

car and it will 

make them 

feel good 

A marathon 

runner 

training hard 

to run a 

marathon 

they won’t 

win because 

they value 

hard work 

and fitness 

A teacher 

working hard 

to teach their 

class because 

they want to 

make a 

difference to 

society 

Kids playing on 

the swings ‘cos 

it’s fun! 



BUILDING INTERNAL MOTIVATION 
https://youtu.be/rrkrvAUbU9Y 

 

Autonomy, Mastery and Purpose 

Most of us believe that the best way to motivate ourselves and others is with external 

rewards like money—the carrot-and-stick approach. That’s a mistake, Daniel H. Pink says 

in, Drive: The Surprising Truth About What Motivates Us. The secret to high performance 

and satisfaction—at work, at school, and at home—is the deeply held human need to 

direct our own lives, to learn and create new things, and to do better by ourselves and our 

world. 

Drawing on four decades of scientific research on human motivation, Pink exposes the 

mismatch between what science knows and what business does—and how that affects 

every aspect of life. He demonstrates that while carrots and sticks worked successfully in 

the twentieth century, that’s precisely the wrong way to motivate people for today’s 

challenges. The three elements of true motivation are:     

 

 Autonomy: 

 

 

 

 

 

 

Mastery: 

 

 

 

 

 

 

 

Purpose: 

 

 

 

 

 

 
How can we create an acknowledgement system which 

supports development of 

RELATENESS, COMPETENCE, AUTONOMY and PURPOSE?  
 

 

 

https://youtu.be/rrkrvAUbU9Y


POSITIVE TEACHER-STUDENT INTERACTIONS 

Positive interactions between teachers and their students play an important role in determining 

student success. Research shows that increasing positive interactions (e.g., praise statements) and 

decreasing negative interactions improves the classroom climate as well as student academic and 

behavioral outcomes. In general, a positive relationship with teachers boosts student motivation and 

cooperation. Interacting with students in a positive way teaches students valuable interpersonal skills 

as well.  The ratio of positive to negative teacher statements to students should be 4:1. 

Increasing praise statements to acknowledge appropriate behaviors, using error correction 

procedures to address misbehavior, and practicing active supervision (e.g., circulating, scanning, 

encouraging) are strategies teachers can employ to improve student-teacher interactions.  Providing 

choices can also help to improve relationships with students as it gives students a sense of control and 

may stop challenging behaviors.  In addition, giving students choices provides teachers with a 

chance to make a praise statement about the change in behavior. 

Teachers may initially report that increasing praise statements feels unnatural or contrived. Help 

teachers set personal goals to increase praise statements throughout the class period. Improving 

interactions with students will take time and practice! Increasing positivity will improve student 

behavior and may improve teacher outlook as well. 

 

Following are examples of the three types of feedback that can be given to students: 

 

 

 
Praise Statements 

Some high school students may not hear very many praise statements at home, at school, or in other 

settings.  Praise statements should be specific and genuine.  It is helpful to tie praise statements to 

behavioral expectations to increase the likelihood students will repeat the desired behavior. By 

focusing on what the students do correctly, students feel competent and confident about their ability 

to do what is expected. Using the student‘s name when making praise statements personalizes the 

message: “You did a great job participating in class today, Alex. Keep up the great work!” 

 

Some high school students may feel uncomfortable receiving public praise. Be sensitive to student 

wishes. Consider delivering praise privately in a quiet tone or non-verbal praise such as smiles, nods, 

high-fives or other gestures. Furthermore, positive notes can be written on homework, tests, or on 

scrap paper and delivered privately. 

 

 Pithy statements such as ―Good work‖ are not sufficient. In addition, avoid ―back-handed praise‖ such 

as ―You didn‘t mess up as badly as you did yesterday.  Such comments may lessen desired 

outcomes. 



 

Corrective Statements 
The primary purpose of error correction is to assist the student in performing the correct response 

when a behavior is incorrect or unacceptable.  Error correction is not punishment. 

For high school students, it is important to provide corrective feedback privately and quietly to avoid 

embarrassing the student or triggering an escalated behavior to ―save face.‖ 

 

1. Using a neutral tone of voice and facial expression, 

inform the student his or her response was incorrect. 

“Please stop. Calling out in class is not 

acceptable.” 

“Hold on for one moment. That voice 

volume is too loud.” 

 

2. Tell the student what you want him or her to DO. If 

the error was an inappropriate behavior, is helpful to tie 

your feedback to a classroom expectation or routine. 

“Please remember to raise your hand to 

share your answer.” 

“Please use a quiet voice like mine so I 

can understand better what it is that 

you need.” 

 

3. Immediately reinforce the student for 

demonstrating the correct behavior.  This is very 

important! 

“Thank you for your quiet raised hand! 

What would you like to share with the 

class?” 

“Thank you for using a quieter tone. 

Now I can hear what you have to say.” 

 

 

 

Negative Statements 
Negative interactions with students can be extremely detrimental to student esteem and contribute 

to disengagement with school. 

When students engage in inappropriate 

behaviors to gain attention or escape a task, 

teachers may respond with negative feedback 

“You’re late”, “You’re not listening again” A 

direction to stop a behavior -- “I said stop 

that!”, “Quiet!” 

A derogatory comment-- “Only stupid people 

do that” 

In addition, teachers may provoke students with sarcasm during times when no misbehavior is 

occurring.  These negative interactions can escalate student behavior and create a coercive cycle. 

It is important for teachers to treat students with emotional and behavioral difficulties with dignity 

and respect at all times, even when student behavior is particularly challenging. 



Ways to Enhance Positive Student-Teacher Interactions 

Active Supervision 
Active supervision promotes the development of a positive classroom climate by proactively 

encouraging and maintaining student on-task behaviors. Active supervision of students is 

characterized by patterns of teacher movement and high rates of positive interactions with students, 

including praise statements and error correction. 

Circulating 
Circulation in the classroom provides teachers increased opportunities to praise students for on-

task behavior, error correction, and encouragement. Teachers should use proximity to check in 

with students during independent and group work. 

Scanning 
Frequent visual scanning of the classroom environment is a good way for teachers to observe student 

behavior related to expectations and routines. General statements of praise or error correction can 

be made: 

“I really like how everyone is on task right now. Great work!” “I 

see students working well in groups together. Excellent!” 

“I’d like all students to stop. Please remember the homework routine. Homework goes in the blue 

bin.” 

Encouraging 
Similar to praise statements, words of encouragement are important messages for students who 

have emotional and behavioral difficulties. Provide encouragement when students are struggling or 

have completed a task. Also encourage students to encourage each other!  Then be sure to 

provide students with the appropriate supports (e.g., accommodations) to increase success. 

Choices 
Providing choices can help redirect undesired behavior and create an opportunity for praise and/or 

encouragement. When students make a choice to follow expectations, remember to reinforce the 

appropriate behavior to increase the likelihood that students will repeat the desired behavior. 

“I see you have not started your math work. Would you like to use scrap paper or graph paper to 

help you figure the problems?” 

(Student makes choice and starts to work). 

“I’m glad to see you on-task now. Raise your hand if you get stuck, and I will be right over to help 

you.” 

 

 

 

 



Positive Student-Teacher Interactions 

Worksheet 
 

 
A. Think about the students in your class who display challenging behaviors. Complete the chart 

to help you reframe negatives into positives. 

Stude

nt  

Behavior Strategy Statement Examples 

    

    

    

    

    

    

    

    

 

C. What is your goal for increased positive statements to students? 

 

 

 

 

 

 

 

D. What strategy will you use to help you remember to increase positive statements to students? 

 

 

 

 E. What date will you begin implementation of increased positive student-teacher interactions? 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHECK AND CONNECT 
http://ici.umn.edu/checkandconnect 

 

Check and Connect (Anderson, Christenson, Sinclair, Lehr, 2004; Evelo, Sinclair, Hurley, 

Christenson, Thurlow, 1996) is a procedure developed for high-risk urban students at the 

secondary level that utilizes a monitoring system with two components: 

 

Check: The purpose of this component is to systematically assess the extent to which students 

are engaged in school.  

Connect: The purpose of this component is to respond on a regular basis to students‘ 

educational needs according to their type and level of risk for disengagement from school. 

Students showing high-risk behaviors receive additional intensive interventions. 

 

All student participants will be paired with an adult mentor in their school who will monitor their 

progress across several behavioral and academic areas and meet with the student to 

problem-solve risk. This is systematic and efficient process to monitor students in a mentoring 

relationship provides a way to connect disengaged students with immediate interventions 

and an essential  link to the student‘s educational performance. Studies have demonstrated 

the closeness and quality of relationships between staff and students involved in the 

systematic Check and Connect procedure has led to increased attendance, homework 

completion and interest in school for students with learning disabilities and emotional and 

behavioral disorders. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://ici.umn.edu/checkandconnect


 

Indicators Definition Criteria for Risk 

(per month) 

Tardiness Late either for school or for class. Five or more 

Skipping Missing selected class periods within a day without 

an excused reason. 

Three or more 

Absenteeism Full day excused or unexcused absence. Four or more 

Behavior 

Referrals 

Student is sent to administrative or resource staff for 

inappropriate behavior. 

Four or more 

Detention A consequence for inappropriate behavior for which 

the student ―owes‖ time either before or after 

school.  The student is often required to perform 

some custodial function on the school grounds, to 

complete school work, or at least to sit quietly. 

Four or more 

In-School 

Suspension 

A consequence for inappropriate behavior for 

which the student spends the school day(s) in a 

separate area or classroom of the school building. 

Two or more 

Out-of- 

School 

Suspension 

A consequence for inappropriate behavior for 

which the student spends a defined number of 

school days at home. The student is not allowed on 

school property for the suspension period. 

Two or more 

days suspended 

per month 

Failing Classes Receiving a grade of F or D in any class. CARS 

Check and Connect will focus on grades in core 

academic classes (e.g., English, math, social studies, 

and science). 

One or more F 

and/or two or 

more D’s per 

grading period 

Behind in 

Credits 

Failing to earn enough credits to be on track to 

graduate in four or five years. 

Earning less 

than 80% of 

the possible 

credits per 

grading 

period 

Missing 

Assignments 

Failing to submit assignments on time in core 

academic classes (e.g., English, math, social studies, 

and science). 

Submitting 

assignments 

an average 

of 90% 

below 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Mentor Roles and Responsibilities 

The role of the mentor is very important in effective implementation. Potential mentors 

include teachers, paraprofessionals, and/or other staff. Mentor caseloads can range from 

one to three students. Mentors should plan to spend at least one half hour to an hour per 

week per child to obtain data related to risk and to meet individually with the student for 

at least 10 min once  per week. 

 

When selecting mentors to implement Check and Connect, the following characteristics 

should be considered (Christenson et al., 2008): 

 The willingness to persist with students, despite their behavior and decision-making 

 A personal belief that all students, particularly those with high-risk, have abilities and 

strengths 

 A willingness to cooperate and collaborate with families, school staff, and CARS staff 

 Advocacy skills, including the ability to negotiate, compromise and confront conflict 

 Organizational and case management skills 

 A willingness to be a mentor 

 

Mentor responsibilities include: 

 Attend Check and Connect training sessions 

 Make student and parent initial contacts 

 Document student progress using the Check and Connect Monitoring Sheet .  

 Use criteria listed in the section Procedures for Measuring Outcomes to determine 

which variables score as ―High Risk‖ for the month.  

 Give students regular feedback about their overall progress and in relation to specific 

risk factors during regularly scheduled meetings. 

•  Review monitoring sheet with student so he or she can have a concrete, visual 

representation of their progress.  

• Meetings should be at least 10 min to allow for conversation about Check and 

Connect progress as well as any other concerns a student may have. 

 Problem-solve with students about indicators of risk. Guide students through problems 

using a cognitively oriented problem-solving five-step plan: 
 Stop! Think about the problem. 

 What are some choices? 

 Choose one. 

 Do it. 

 How did it work? 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


